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Chapter 1: Where Have We Been? Where Are We Now?

Learning Cutcomes
= (DBb] 1.1} ldentify thearisis who have contributed to current practices in eary childhood education
and behavioral guidance.
= (OB 1.2} ldentify historical ewsnts that have impacted current behavioral guidance practices.
= (Obj 1.3} Examine current events influencing challenging behavior in eary childhood education
s=ttings.

Standards
The following MAEYC standards are addressed in this chapter

= e Understand the ways that child development and the lzarning process aecur in muliiple contexds,
including family, culture, language, community. and =arly k=arning setting, 2= well as in 3 larger
societal contexdt that includes structural ineguities.

= 1d: Use this multidimensional knowledge—that is. knowladge sbout the developmental periad of
early childhood, about individual children, and about development and leaming in cultural contexts—
to make svidence-based decisions that suppornt each child.

= 4a: Understand and demonstrate positive, canng, supportive relationships and interactions as the
foundation of =arly childhood educators” work with young children.

The following DAP standards are addressed in this chapter:

=  Principlz 1: Developmeant and learning are dynamic processes that reflect the complex interplay
between a child's biological characieristics and the environment, each shaping the other a= well as
future patterns of growth.

=  Principlz 4: Although gensral progressions of development and leaming can be identified. warations
due to cultural contexds, experiences, and imdividual differences must also be considerad.

Instructional Resources Creative
=  Textbook/eBook: Chapter 1
= Imstructor Resources: Chapter 1 Instructor's Fresentation for PowerPoint

= Imstructor Resources: Chapter 1 Answer Kay

Resources for Practice and Application
= Digital Companion: Intsractive Activities

= Digital Companion: E-Flash Cards

= Textbook/eBook: Chapter 1 Checkpoint Questions
Cha pter 3 Key Terms lZ-" = TextbookieBook: Chapter 1 Recall Questions

=  TextbookieBook: Chapter 1 Critical Thinking Questions
= Textbook/eBook: Chapter 1 Image Caption Questions

= authoritarian

= authoritative

+ cognitive/linguistic domain Assessment
= dewvelopmental delay

= dewvelopmental domains
» egocentric

= emotional domain

= fine motor skills

= gross motor skills

= Individuals with Disabilities Education Act (IDEA)
- permissive

= physical domain

= redirection

= social domain

Lesson Plans, Presentations,
ez and Answer Keys

= special needs
= substitution
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G-w o ™ 5: Matching Activity

PUBLISHER extrinsic motivation Dlgltal ACtIVItIeS

Match the term with the correct definition.

D ABC event sample A. The process by which an educator uses their knowledge of the child, the
situation, and their understanding of child development to assess a child

< Previous x Remove

E-FIash ca I'dS & Danalvsisufanecdntal or a classroom situation.

records

Voca bu Ia ry Practice D anecdotal record B. A thorough description of a child's actions and behaviors.

D frequency event sample C. A form of observation that reflects only what is seen and heard, with as
much detail as possible.

Interactive Activities D objective observation D. The ability to see and evaluate.

0 - It D observation E. A method of recording observations in a set time period and marking the
occurrence of a behavior at regular time intervals.

Motivation derived from the rewards a person receives for an action.

. subjective observation . . L
1: Vocabulary Game D ] F. A method for recording the context of a behavior each time it occurs.
Select a point value. Choose the term that matches the definition. Score: 100 D time Sample G, A fOfITI Uf ObSEWEtiDﬂ that may makE use Df Slang terms or state
- 100 100 100 100 opinions about a child and their behavior.
200 200 200 200 H. Atype of event sample in which the teacher uses a tally mark to track
300 300 300 300 how often a behavior occurs during a set period of time.

Definition: A negative attitude against a specific social or ethnic group of which one is not consciously aware.

@) punishment
@) prosocial behavior
v implicit bias

Check Answer

Integrate G-W Digital Resources
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Chapter 1Key Terms

A Story from the Author G-
The Playground Is Delicious!

It was 1976, and I was in kindergarten. My teacher was Mrs. Rizzie. §
a groovy teacher wwith fuffy whire hair. She sar on the Hoor and pla PUBLISHER

behavioral guidance
discipline

ecological systems theory
expulsion

Head Start

implicit bias
kindergarten readiness
modeling

prosocial behavior
punishment

sensitive periods
time-out

zero tolerance

zone of proximal development (ZPD)
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autocharp while we sang folk songs every morning. She had fun blocks thart
were printed wicth brick partrerns, with which we would build forts. She
taught us the critical skills of ea_rly childhood: how to make turl{eys using our
hands, how to wallk in a line. and how to sit with our legs crossed for every
story time.

We rushed into the room from recess with rosy. red cheeks and icy-cold
hands from playing on rhe barren “YWyoming playground. “We pulled off our
stocking caps to reveal crackling static from our hair. We slid off our wert,
muddy boots and slippery snow pants before finally settling down on the
lime-green carpet in front of Mrs. Rizzie.

She was not smiling at us with her usual brilliant, toothy grin. She looked
wery solemn, which vwas not something we were accustomed to secing. Afrer
e qu_if:tﬁ:d down, MMrs. Rizzie told us, in a serious, quietr voice, thar she heard
we were still spending our recess time eating snow from the playground. She
was right! Snow ecarting had been the fad of the kindergarten crew for most of]|
the week. Mrs. Rizzie told us earlier in the week not to eat snow. She said thatc
snow is not clean and it could make us siclk. "We heard her warninﬁi but wwe
didnt really listen.
whirter, or crisper th
smiled ar each other

laps and waited witdh =

Standards Covered in This Chapter

1c, 1d, 4a

/\. - et “
DAP & i

Principle 1, Principle 4 AshleyWiley/E+ via Getty Images

Consider This

1. When you were a young child, did you take some of your teachers’
rules more seriously than others? What makes a rule easier to ignore?

disappointed Mrs. Rizzie. Do you think that children generally want to

please their teachers? Explain your answer.
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Developmental Communication Landmarks of Children 0—7 Years

. . . Positive C icati

BehaVior? Child startles at loud noises. Respond to the child’s cries
months Child can be soothed by familiar and work to discern the
caregiver’s voice. child’s needs.
Child smiles at familiar people. Reinforce attempts at

Child cries to have needs met (such communication by returning
as hunger, diaper change, physical smiles and mimicking

discomfort, tiredness). nonverbal communication.
46 Child responds to change in tone of Communicate frequently to
months adult’s voice. child about their day-to-day
Child begins to babble and coo occurrences.
when alone and playing with Sing and talk to child during
others. routine times of day such as
o Child giggles and laughs. feeding and diapering.

Respond to eye contact with

Chapter 7 Learning Outcomes matching eye contact and

After reading this chapter, you should be able to: talklng
71 Identify developmentally appropriate communication behaviors and
trategies f 0-8. q c - 5 . . .
i . : : o 7-12 Child turns and looks in direction of Label objects in the child’s
7.2 Describe alternative strategies for common ineffective communication . .
practices. months sounds. world as they interact with
7.3 Apply the effective communication strategies of listening, modeling, . f i ¥ "o
e ol PRICHlOR AN pOSIE acton. Child starts to respond to simple them (“Yes! That’s a ball.” “Do
words and phrases such as “No,” you want your blanket?”).
aa NS T SRR “Come here,” and “Want more?” Repeat language back to the
- Child plays games like peek-a-boo  child as they begin to speak.

1b, 1d, 4a

and pat-a-cake.

Child says one- or two-syllable
words like *hi,” “*dog,” “dada,”
“mama,” or “uh-oh.” This will

C ha pte r o pe n i n g M ate ria IS happer:i around tht-eir first birthday,

but sounds may not be clear.




Lev Vygotsky

Lev Vygotsky (1896-1934) was a psychologist from the former Soviet Union. He
proposed the sociocultural theory of child development. This theory asserts that
children learn through their social and cultural interactions. His work supported the
assertion that children learn best from a more knowledgeable person, including
teachers or more experienced peers. From his work, early childhood educarors
understand that children learn behavior through the modeling of adults and through
their exchanges with other children. Additionally, Vygotsky proposed what he termed
the zone of preximal development (ZPD) (Figure 1-4). He saw this as the ideal
setting for children to learn. It was the idea that children are able to learn best when
they have tasks that are challenging enough to hold their attention yet are not so
difficult that they feel frustrated. In the ZPD, children are presented with tasks, and
they can learn with the support of a more knowledgeable person in their vicinity.
‘This connects with his assertion that children learn best via interactions with others.
This theory is most readily applied by working to communicate clearly and often
with children as well as teaching them how to express their feelings and listen to their

friends.

G-W

& Checkpoint

1. Why is it important for early childhood educators to understand the
contributions of developmental theorists when guiding children’s behavior?

2. How did John Locke’s concept of tabula rasa influence early childhood
education, and what is its implication for understanding the impact of early
experiences on children’s development?

3. What is the significance of Lev Vygotsky's sociocultural theory in promoting

positive behavior in early childhood, and how can educators apply this theory
in the classroom?

Goodheart-Willcox Publisher

) N Figure 1-4 In Vygotsky's zone of proximal development (ZPD), children learn
Skills child how to complete challenging tasks with the support of a more

cannot do knowledgeable person. What are some ways that educators can support
children in taking on tasks that are challenging enough to hold their
attention, yet not so difficult that they feel frustrated?

ZPD

Skills child
can achieve
independently

=0
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Figure 1-4 In Vygotsky's zone of proximal development (ZPD), children learn

how to complete challenging tasks with the support of a more
knowledgeable person. What are some ways that educators can support
children in taking on tasks that are challenging enough to hold their

attention, yet not so difficult that they feel frustrated?

e

The six-step strategy for conflict resolution is shown in Figure 8-11.
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Figure 8-11 The six-step strategy for conflict resolution. Why might following
Guiding

this model lead to more effective conflict resolution among young children
than handling problems spontaneously, without a structured approach? Young Children

R St s
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Chapter1 Review and Assessment

Summary

11

Identify theorists who have contributed to current practices in

early childhood education and behavioral guldance.

Strategics in :all]r childhood education are gmmulu:l in the theories

and research of past scholars.

Understanding these theories helps educators apply developmentally
appropriate, responsive guidance in their classrooms.

Theorists agree that early learning and behavior development are
sl'up:d b}r childrens interactions with others and the environments in
_|o|'|r.|. Locke {1632—1704) introduced the concept of tabuwia rasa
(blank slate), stating that children are born ncither "gncd' nor “had™;

experiences shape their development.
Jean-Jacques Roussean (1712-1778) proposed thar children are born
inherently “pood” and advocated for natural consequences o teach
behavior and learning through exploration.
Jean Piaget (18961980} defined stages of cognitive development in
c‘a.rl)’ d1i|:|.|'.|m:|—5a:n5nrimutur.. pmup-u‘:l.tiunal.. and concrete
-upcrs.limal—and. highhghmd. the importance of natural CONSCLUCICCS
and practicing pmcial behavior ﬂlmugh pla}'.
Lev Wygotsky (1896—1934) developed the sociocultural theory,
focusing on learning through social and culmral interactions. He
supported the wse of modeling, communication, and teaching
emotional expression and social skills.
Kenneth Clark {1914-2005) and Mamie Phipps Clark (1917-1083)
conducted research cmphasiz[ng the risk of low self-esteem in non-
majority ethnicity children. Their findings highlighted socictal
influence on ﬁ::l.[ngp of [nﬁ:ﬁurity and diﬂ:n.ga.gl:mmt for children of
non-majerity ethnicity.
Maria Montessori (1870-1952) observed children’s deep engapement
in “practical life™ activities and repetition and supported free choice,
learning through the emvironment, and guidance from well-educared
adults.
- _|o|'|r.|. Dhewey (1839—-1952) mpport-nd. hands-on ll:a.n'l.ing and social
interaction. He advocated for collaborative lmrning and teachers as
positive role models.
. Incz Beverly Prosser (c. 1895—1934) rescarched the effect of
seprepated schools on non-majority ethnicity children’s self-esteem. Her
work emphasized the necessity of understanding and st berween
educators and children from non-majority ethnic proups.
Uri Bronfenbrenner (1917-2005) developed the ecological systems
ﬂ'll:Dry. He :mphasizn:l multip]l: influences on a child'’s :l.:\'tlnpml:nt.
His I:]'.l.nur]r included the influences of the MICTOSFELCN, MICS0sSysicim,
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42

|kmelMdhlknh\

intervention and creating 3 mose harmonious
s

Determine the impact of classroom scheduling

on children’s behavior.

o Disruptions and unpredicuabilicy can negatively
impact chikdren's behavioe, Children theive on
ot and peedictability, which hlp them
selfecgulate and fedl sexure,

o Children benefi from knowieg whit to expect.
Comsstert schodules and susiocs, sach as el
wnack and story times, help them feel moce e

4 Summary artitudes and actions.
41 Recognize the impact of classroom design and + Teachers' atticwdes and xctions dircctly affect
organization on children's behavior. the classroom atmaosphere. A pegative of temse
o The phyial eovironment of 3 caswroom demeanor can Jead to chovated chikd behavion and
sgificanty impacts chikden's behurioc. £ 2 cyeke of temion between tescher and childeen,
Key is o devign an environment that minimizes + Allowing chikdren to have autonomy and make
discomfort and supports positive behvior. choxesin theie environmocot hlgs them develop

o Teaffic jams oxccur when chikdeen cromd -wmiﬁﬂwmwﬂ
into smull spaces, leading to frustrat and o related 10 sceking power o atteation. A
Ichavional e, One cxampl fs congestion hibd centered whete chikdren have
near popular play areas Whhwﬁdht.

. R"‘",'“"W»W‘I‘!ﬂ‘h"(hu'm is linked to waccenful learning outcomes.
may run and eogage in grow motor xctivites, + Chill<entered shedules include ample
potentially causing accidents o dinnuption. opportunitis fo fice play and chekce.

» By adjusting the physical Liyout of the halancing teacherded activities with <hiM-
clsroom, techers can prectively guide directed time, This schedule supports children's
behavior,tedcing the nced for direct sutonoemy and engagement by owing them 1o

explore and interact with karning materials at

their own pace.

o Surstegies for 2 pontive interpenonsl
environment inchude grecting chiklren on
attival, communicating at the child's level,
Tistening actively, and peoviding specific praise
and emputhy.

Recall

1. What aie the thace types of cnvironancrts o consider
when dedgning a proseial cawroon! (41)
A, Physical, emotional, and saxial

e sedhuce the bebhood of mibchavior.
o Unpecdictable schodules or changes can trew B. Physial emporal and
chikdren. They may xt out (0 cope with the . Social, temporal, and emational
Iack of stricrure of boundarics. Allowing time D. Physical, cogitive, and behavions!
huﬁml“n‘mﬂqnukwrh 2, What is one effect of having active and quict
selfsoothing can help them adapt. centens placed near exch othee in 2 caswroom? (1)
o Frequont changes in activities o lecations can A. b promotes better focus in all arcas
overstimubate chikdren, keading to frustration B, o increases the likehibood of clevared behuvions
and behavional outbunsts. Offcting loogse due to noise conflicts.
riods ot focusd iy and iz €. lenh gcttive gy in both e
transithons can prevent these issucs, D. It helps children tramition smoathly between
+ Strategies foe 2 bevier schodule include wtivities.

shortcning group
toutines, providing advance notie of routines,
and balancing xtive and quict times.

Ldentify the impact of elationshipy and toncof

the classroom on children's behavior.

o The inserpersonal emvisoament in carly
childhood scttings refers to the averall “feel™ of
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tncs, maintaining convstent 3, Why might movieg the teature table away from the

entrance 10 the room be beneficlal? (4.1)

A I icreases the kelibaod of children playing
with textures on entry of exit.

B, I decreases congestion and allows for mare
effective group movement.

€. rodces the space available for active play.

D, It cnhances the vibility of the entrance.
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